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1. INTRODUCTION / PROJECT DESCRIPTION 

The Project for Learning Upgrade Support and Decentralization (PLUS-D) aims to improve the foundational literacy and 
numeracy of primary education learners, as well as the learning outcomes in reading and mathematics of lower 
secondary education learners in public schools nationwide.  

One the most impactful results expected from the implementation of PLUS-D is about the critical learning deficits that 
affect the education of young Filipino learners as proven by various assessments, as well as their employability and 
productivity in adulthood. PLUS-D will address this issue through a learning recovery or acceleration program to close 
learning deficits of over 13 million Grades K-6 learners. This achievement will be relevant because since learning is 
cumulative, without strong foundational literacy and numeracy skills, learners struggle to acquire higher-level 
competencies. The indicators to measure the achievement of PLUS-D’s development objective are as follows:  

 13,200,000 Grades K to 6 learners with learning deficits addressed.  

 Grade 3 learners performing at Proficient3 level or above in Early Language, Literacy, and 
Numeracy Assessment (ELLNA)’s literacy assessment.  

o Baseline = 35.82%; end target = 38.32%  
o Absolute numbers of learners (to be monitored through a supplemental indicator):  
o Baseline = 505,282; End target = 517,914  

 Grade 3 learners performing at Proficient level or above in ELLNA’s numeracy assessment.  
o Baseline = 27.62%; end target = 32.62%  
o Absolute numbers of learners (to be monitored through a supplemental indicator):  
o Baseline = 389,555; End target = 409,033  

 15-year-old learners performing at proficiency level 2 or above in PISA's reading assessment.  
o Baseline = 23.67%; end target = 27.67%  
o Absolute numbers of learners (to be monitored through a supplemental indicator):  
o Baseline = 427,896; End target = 445,012  

 15-year-old learners performing at proficiency level 2 or above in PISA's mathematics 
assessment.  

o Baseline = 15.96%; end target = 23.96%  
o Absolute numbers of learners (to be monitored through a supplemental indicator):  
o Baseline = 285,264; End target = 308,085 

 
Two supplemental indicators on the performance in PISA’s level 3 or above will be used and measured by DepEd 
throughout PLUS-D implementation time as follows:  
 

 15-year-old learners performing at proficiency level 3 or above in PISA's reading assessment.  
o Baseline = 7.79%; end target = 10.29%  

 15-year-old learners performing at proficiency level 3 or above in PISA's mathematics 
assessment.  

o Baseline = 3.76%; end target = 8.76%  
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These targets, particularly for PISA, were developed based on a careful balance of ambition and realism. They provide 
a reasonable accountability framework for DepEd Central Office, Regional Offices, and schools participating under 
Component 2, and by extension, for the broader GoP at the end of project implementation. 
 
The Project (PLUS-D) has three components: (a) Component 1 – System-Level Interventions; (b) Component 2 – 
Targeted Interventions; and (c) Component 3 – Monitoring and Evaluation, and Project Management. 
Implementation will combine centralized (Components 1 and 3) and decentralized (Component 2) arrangements under 
direct responsibility of DepEd Central Office, selected DepEd Regional Offices (RO) and public schools offering 
Kindergarten to Grade 10. It is important to note that projects and programs funded by other development 
organizations support the improvement of teaching and learning (T&L) conditions in upper secondary education 
(Grades 11 and 12). PLUS-D would be implemented over six years starting in 2026. It would be funded by a World 
Bank loan of US$ 600 million and a GoP’s contribution equivalent to US$ 60 million as presented in Table 1 below. 
Details of the project components follow. 

 
    Table 1. Project Costs 

Components 
Funds by Source (USD million) 

World Bank GoP Total 

1 – System-level Interventions 286.1      2.3 288.4 (a) 

2 – Targeted Interventions 296.0 57.7 353.7 (b) 

3 – Monitoring and Evaluation, and 

Project Management 
17.9      0 17.9 

Total Project Cost 600.0 60.0 660.0 
Notes: includes operational and maintenance costs in the amounts of (a) USD2.3 million, and (b) USD 0.7 million 

 
 Component 1 – System-Level Interventions (estimated cost: US$ 288.4 million including US$ 2.3 million 

equivalent from the GoP). This component complements DepEd’s programs to improve the quality of education in 
Grades K to 10 through the support to innovative activities. It supports system-wide activities to recover or accelerate 
learning in primary education, as well as improve the quality of lower secondary education nationwide through 
centralized implementation by DepEd Central Office with technical guidance from the Strategic Management 
(STRATMA) and Learning Systems (LS) strands. Benefiting the entire K-10 education sub-system, this component 
aims to close learning gaps for K-6 learners and enhance learning outcomes for Grades 7-10 and ALS learners, 
including by strengthening teacher qualifications and T&L conditions. Specific support to Grades K-6 would include 
learning recovery and acceleration, innovative assessments, resources for learners with disabilities and Indigenous 
Peoples (IP) learners, and system capacity enhancements. The following systemic clusters of interventions would be 
financed by this component. 
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o Learning acceleration and recovery: technical and operational support for enhancing and implementing a 

nationwide program to address learning gaps in K-6 with an emphasis on improving foundational literacy and 
numeracy and by complementing the Academic Recovery and Accessible Learning (ARAL) Program. For 
Kindergarten learners, the emphasis would be on improving their readiness for primary education. This 
program targets the improvement of foundational literacy and numeracy skills because they are paramount 
for the development of more advanced skills (e.g., 21st century skills). DepEd’s LS Strand would be provided 
with TA for the design enhancement and implementation of this program, which would complement the ARAL 
Program and build on international good practices that are aligned with the RAPID Framework, jointly 
developed by the World Bank and other development organizations, for accelerating and recovering learning: 
Reach all children, Assess learning, Prioritize the fundamentals, Increase the efficiency of instruction, and 
Develop psychosocial health and wellbeing (World Bank et al. 2022a).  
 
The implementation of the ARAL Program has been following a phased approach. It started with the partial 
implementation of the ARAL reading program in 40 percent of schools in need of assistance in school year 
(SY) 2025-2026. The implementation of ARAL mathematics and science programs will start in SY 2026-2027 
and SY 2027-2028 respectively. The implementation of ARAL reading program will continue in the next SYs, 
i.e., it will not be a one-off delivery. DepEd needs not only additional funds to rollout the ARAL Program, whose 
SY 2025-2026’s budget is only PHP 1.8 billion, i.e., less than 50% of the total need, but also technical 
assistance to further improve the design of the ARAL reading program, evaluate it, as well as design and 
evaluate ARAL mathematics and science programs. Critical needs for the rollout of the ARAL Program include 
support to tutors, development of resources for teachers and learners, and monitoring and evaluation.  
 
The PLUS-D learning acceleration and recovery program would complement the ARAL Program by 
addressing the needs mentioned above. It would include regular assessments of foundational numeracy and 
literacy skills, tailored support to teachers and tutors through training and mentoring, and specific T&L 
resources. It would finance technical assistance (TA), purchase of goods and services, trainings, and 
incremental operating costs. The program would last 3 years and be delivered by regular teachers at their 
schools. In the first year of PLUS-D implementation, the program would provide technical assistance for 
correcting the course of, and scaling up the ARAL reading program, as well as its monitoring and evaluation, 
while also supporting the design of ARAL mathematics program. In the subsequent years, it would provide 
additional funds to the implementation of both ARAL reading and mathematics programs, while also assisting 
with their effective implementation. This approach would ensure that PLUS-D’s learning recovery and 
acceleration program and ARAL Program complement each other. In terms of funding, PLUS-D would provide 
yearly amounts equivalent to approximately PHP 3.8 billion over 3 years on average, which would help 
address the currently observed ARAL Program’s budget deficit 
.  
The enhanced program design, which would be proposed by an organization to be contracted by DepEd 
through PLUS-D, would specify the duration of its classes per day and academic year considering that daily 
extensions of up to 60 minutes are envisioned. The program is supposed to support 3 grades per year to 
maximize the impacts on learners, particularly those who would be enrolled in schools when the program 
launches, as follows: Grades 4-6 in year 1 (of the program), Grades 2-4 in year 2, and K-2 in year 3. This 
way, all Grades 1-6 learners who were in schools when the program started would have benefitted by it at the 
end of the 2nd year. Moreover, the 3rd year of the program would benefit learners who were not enrolled in 
Grades 1-6 in the 1st year, i.e., they would comprise a new cohort of learners. Around 5.9 million learners can 
benefit from the program each year, totaling 17.7 million distinct (counted once) learners over 3 years as 
potential beneficiaries.  
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First, an estimated 40,000 elementary education master teachers would be trained in program content, 
pedagogy, and assessments. Subsequently, the master teachers will train the teachers of each year’s grade 
range (see above) at the school-level. Teacher trainings are envisioned to last five days and be repeated 
before or right at the start of each academic year. Trainings would focus on addressing learning gaps identified 
through the assessments embedded in the program through tailored content and the following instructional 
approaches: structured pedagogy, learner-centered practices, as well as teaching through arts, sports, and 
play. Kindergarten teachers would be trained to adequately develop their young learners’ language and 
socioemotional skills in preparation for initiating primary education. Moreover, teachers would learn strategies 
to support boys in order to close the gender learning gap. 
 

o Teacher Professional Development (TPD): professional development of Grades 7-10 and ALS teachers by 
building on the Teacher Effectiveness and Competencies Enhancement Project’s (TEACEP’s) program for 
teachers and school leaders in Grades K-6. This cluster of activities would: (a) review issues in the current 
TPD policies and both pre- and in-service teachers training programs; (b) provide TA for the development and 
implementation of a project-specific TPD program, including coaching and evidence-based training informed 
by observation of teaching practices in classrooms; and (c) develop resources to enhance teaching practices, 
including scripted lessons and teacher guides. The key findings of the review of the existing pre- and in-
service teachers training programs would inform the design of the PLUS-D TPD program. The resources to 
be developed to train teachers under the PLUS-D TPD program are expected to be considered for enhancing 
the existing pre-service and other in-service programs, which would lay the foundations for a virtuous cycle of 
teacher qualifications improvement in the Philippines. It is expected that around 272,000 Grades 7-10 
teachers and 7,800 ALS teachers would benefit from these activities by the end of the project implementation. 
 
DepEd’s LS Strand, which also includes the National Educators’ Academy of the Philippines (NEAP), would 
be provided with TA for the design and implementation of a comprehensive and evidence-based TPD program 
to enhance the qualifications of Grades 7-10 and ALS teachers and help address the foundational learning 
gaps observed in the country. The program would build on TEACEP’s in-service teacher training and coaching 
activities, as well as on international good practices that are aligned with the World Bank’s framework for 
strengthening and supporting teachers for improved student learning. 
 
PLUS-D’s support to TPD would complement DepEd’s current programs to enhance teachers’ qualifications, 
which focus mostly on the mastery of content. Through PLUS-D, innovations and partnerships with national 
and international institutions and organizations, including those from the private sector with proven experience 
in TPD, would be pursued to the highest extent possible to provide DepEd and NEAP with knowledge and 
resources to maximize the program’s impacts.  
 
The PLUS-D TPD program will include: (a) novel regular classroom observations of teachers using an adapted 
version of the World Bank Teach Secondary tool; and (b) a school-level group coaching program to promote 
peer learning, collaborative lesson planning, and the adoption of effective teaching practices through regular 
feedback informed by classroom observations, which has not been provided through DepEd’s programs yet. 
It would also include the preparation and utilization of resources aimed at engaging and facilitating learning 
for male learners who have been outperformed by their female peers over the past recent years. The logistical 
support to annual teacher training activities would be financed by DepEd’s regular budget in alignment with 
the complementarity with PLUS-D’s TPD program.  
 
PLUS-D’s TPD program would encompass training in the use of educational technologies, blended learning 
methods, digital skills development, and gender- and climate-sensitive content and pedagogical practices. 
Climate-sensitive content and pedagogies would serve as a key driver and be embedded in the TPD, with an 
estimated budget allocation from the World Bank loan of US$ 21 million additional to the total PLUS-D’s TPD 
program budget. Trainings are expected to last 5 to 10 days per year, with considerations for shorter periods, 
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and would include both asynchronous and face-to-face delivery methods. The final phase of the cascade 
approach would occur at schools, leveraging existing learning action cells (LACs) to reinforce collaborative 
teaching practices. Recordings of training sessions would be available for future utilization as needed.  
 
Experienced teachers, including master and head teachers, would be first trained in accordance with the 
program structure and objective. They would be provided with tablets for observing (through Teach) and 
coaching their peers at school level. The coaching program would promote effective classroom management 
practices, student-centered pedagogy, inclusive and climate-sensitive teaching practices, stimulation of male 
learners, and gender-based violence (GBV) prevention. It is envisioned that each coach would assist up to 10 
teachers and conduct around six classroom observations per academic year over four years. Such strong 
support to master and head teachers would be a novelty in the Philippines’ education system promoted 
through PLUS-D. 
 

o School leadership: another PLUS-D’s innovation would be the provision of assistance to Grades 7-10 school 
leaders to enhance their managerial and leadership skills following an approach similar to the aforementioned 
TPD program. School principals, master teachers, and supervisors of DepEd School Division Offices (SDOs) 
would be upskilled. The school leadership training program would include climate-related content. It is 
estimated that around 59,000 leaders of schools that offer Grades 7-10 would be trained through this activity. 
  

o Education assessments: PLUS-D would support the following two novel activities: (a) development and 
administration of an assessment of socioemotional skills for Grades 1, 4, 7, and 10; and (b) annual 
administration of PISA for Schools in a national representative sample of public schools during project 
implementation.  
 

o T&L conditions: (a) support to DepEd’s strategic policy lever on digitalization through the analysis of the 
technological and operational readiness of the system for optimal education technology (EdTech) use, 
development of a national strategy for digitalization in education, and development of EdTech standards; (b) 
development and production of accessible resources for learners with disabilities; and (c) develop T&L 
resources for IP learners in their languages, train teachers in the development of these resources and 
establish safeguards standards to support IP learners.  

 
o Other systemic improvements and communications: (a) review the ALS delivery model and evaluate the 

feasibility of online implementation; (b) assess the capacity of selected DepEd Central and RO units and 
provide training to address identified key capacity gaps; and (c) provide TA to design and implement a 
comprehensive communications campaign for the proposed Project and the broader 5PT Agenda. 

 
 Component 2 – Targeted Interventions (estimated cost: US$ 353.7 million including US$ 57.7 million equivalent 

from the GoP). In alignment with DepEd’s decentralization initiatives, which are represented as a policy lever of the 
5-Point Agenda, this component finances targeted activities to accelerate learning at the elementary level and improve 
lower secondary education quality in selected regions and schools. Implementation will be a responsibility of the top 
ten DepEd ROs determined by the decentralization readiness index, which is calculated through financial and 
administrative capacity indicators, along with their schools. These regions are: III, I, VIII, CAR, IX, VII, XI, V, X, and II.  
 
Approximately 11,150 schools enrolling about 8.6 million K-10 learners will benefit from this targeted support through 
two grant programs: Regional Offices Grant Program (ROGP) and School Grant Program (SGP). A grant agreement 
would be signed between DepEd and each beneficiary RO or school to regulate the technical, fiduciary and safeguards 
elements of the respective grant program. It is expected that the performance of learners enrolled in beneficiary SGP 
schools in ELLNA and PISA would be better than the national performance, given the additional support of Component 
2. Supplemental indicators similar to the Project Development Objectives indicators would monitor the progress with 
the implementation of Component 2 and would have end targets 20% and 25% greater than the national end targets 
for the indicators on ELLNA and PISA, respectively. The interventions financed by this component are presented below. 
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o TA: Before transferring any funds to schools and RO, DepEd would invite these institutions to prepare 

improvement plans with the objectives of improving learning outcomes and enhancing capacity. This 
assistance will be provided by building on a lesson from the implementation of the Third Elementary Education 
Project (TEEP) that highlights that school grants should be paired with capacity enhancement activities to 
maximize results and potentialize school-level planning. Ahead of the launch of the ROGP and SGP, TA would 
(a) support eligible schools and ROs in preparing improvement plans (School Improvement Plan – SIP and 
Regional Education Development Plan – REDP), including the development of grant program guidelines, and 
(b) evaluate the prepared plans. During the implementation of the ROGP and SGP, TA would (a) manage and 
monitor the implementation of both programs, and (b) provide regular, high-quality procurement and financial 
management support to Grantees during implementation of the programs, and (c) provide guidance on the 
preparation of climate-smart improvement plans. DepEd would contract one organization with experience in 
education grants management to provide the mentioned TA.  
 

o Implementation of approved SIPs and REDPs: Eligible activities for financing through the SGP and ROGP 
would include consultants’ services (for TA), non-consulting services, purchase of goods, training and 
operating costs. To reduce gender gaps in learning outcomes, the SGP will earmark 10 percent of grant 
funding and outline explicit mechanisms to improve gender equity in the SIP. The beneficiary SGP schools 
that achieve the top five largest reductions of learning outcomes gender gaps would be publicly recognized 
by DepEd and rewarded with either a fully equipped computer classroom or library. Schools would be required 
to prepare their SIPs in close collaboration and consultation with their surrounding communities and respective 
Local Government Units (LGUs), and the latter may want to add their own education funds for the 
implementation of the SIPs by expanding PLUS-D SGP-supported activities.  
 
Given the SGP’s focus on learning outcomes improvement, parents would play a key role in monitoring their 
children’s progress and communicating regularly with their children’s teachers. Active participation from 
families and communities would also be essential to ensure a shared understanding of the project’s 
anticipated impact and to provide feedback on the SIP. Feedback would be gathered at town hall meetings at 
the baseline, mid-point, and end of project implementation. The feedback loop would be evaluated regularly, 
and beneficiary participation would also be measured as part of the Results Framework. The proposed 
engagement of families and communities in the preparation and implementation of the SIPs builds on a lesson 
from the implementation of the TEEP about the relevance of communities’ participation in, and contributions 
to this type of program. 
 
The activities presented below are eligible for financing through the SGP:  
 
 School-level support to learning improvement (e.g., tutoring on specific subjects/contents).  
 Specific training activities for teachers (e.g., motivation and engagement toward the achievement of 

SIP’s objectives, and classroom management), which shall not overlap with the support to teachers 
to be provided through Component 1.  

 School-level activities to enhance the school’s leadership capacity (e.g., peer learning).  
 Utilization of generative artificial intelligence (AI) to support teaching and learning at the school level, 

including for learners’ tutoring. AI-powered activities are expected to be informed by the research 
conducted by DepEd’s Education Center for Artificial Intelligence Research.  

 Purchase of T&L resources, toys, storybooks, school furniture, and recreation equipment for 
Kindergarten.  

 Purchase of T&L resources (e.g., books, equipment for teaching science or ICT), furniture, and 
equipment for schools.  

 Printing services.  
 Gender: awareness-raising campaigns or counseling services to address GBV and prevent early 

marriage or pregnancy. To reduce gender gaps in learning outcomes, the SGP would earmark 10 
percent of grant funding and outline explicit mechanisms to improve gender equity in the SIP. The 
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beneficiary SGP schools that achieve the top five largest reductions of learning outcomes gender 
gaps would be publicly recognized by DepEd and rewarded with either a fully equipped computer 
classroom or library. Schools should ensure no funding overlap with gender activities supported by 
other programs or sources.  

 Climate change: TA and information campaigns to change the behavior of learners towards climate 
change. Campaigns through leaflets and wall signs could incentivize learners to preserve the 
school’s gardens and surrounding green spaces, for instance. Moreover, schools could purchase 
tools to engage learners in tree planting events, for example. Schools should ensure no funding 
overlap with climate change activities supported by other programs or sources.  

 Compulsory fiduciary functions: assistance in procurement and financial management for each 
beneficiary to perform its fiduciary functions.  

 Incremental operating costs associated with the implementation of the grant.  
 

As for the ROGP, the activities presented below are eligible for financing:  
 Decentralized support to the enhancement of teachers’ qualifications as needed and without 

overlapping with the support to teachers to be provided through Component 1.  
 Decentralized support to learning improvement.  
 TA and training to enhance the capacity of the regional office in areas such as planning, budgeting, 

strategic thinking, data collection and analysis.  
 Compulsory fiduciary functions: assistance in procurement and financial management for each 

beneficiary to perform its fiduciary functions.  
 Incremental operating costs associated with the implementation of the grant.  

 
o The SGP includes a performance-based mechanism to foster the accountability of beneficiary schools and 

maximize the impact of the program on student learning outcomes. This mechanism would also promote a 
results-orientation culture among beneficiary schools and help ensure that they are held accountable to 
improved learning outcomes (schools will have a skin in the implementation game).Through this mechanism, 
large-size schools, i.e., those that enroll at least 500 K-10 learners, will have their performance evaluated 
through the administration of ELLNA’s literacy and numeracy assessments, as well as the National 
Achievement Test for Grade 6 in reading and mathematics in the 2nd year of the implementation of the SGP. 
Other assessments that can be conducted by DepEd for these grades and subjects will be also acceptable. 
The average of the scores in these assessments will be used to classify schools. The top 600 large-size 
schools, which represent approximately 10 percent of the total number of schools, will be eligible for an 
additional allocation of funds under the performance-based mechanism to finance activities identified in their 
SIPs.  

 
o Given the additional support to activities aimed at improving learning outcomes through Component 2, it is 

expected that the performance of learners enrolled in schools that would benefit from this component in 
ELLNA and PISA would be better than that of learners enrolled in other schools nationwide. Therefore, the 
following supplemental indicators, which will be detailed in the POM and be measured throughout the project 
implementation, would be used to capture the related contribution of Component 2 to learning improvement 
(four indicators for each one of the five regions that would benefit from Component 2):  

 
 Grade 3 learners performing at Proficient level or above in ELLNA’s literacy assessment.  

o End target = 3 percentage points greater than the baseline of each region.  
 Grade 3 learners performing at Proficient level or above in ELLNA’s numeracy assessment.  

o End target = 6 percentage points greater than the baseline of each region.  
 15-year-old learners performing at proficiency level 2 or above in PISA's reading assessment.  

o End target = 5 percentage points greater than the baseline of each region.  
 15-year-old learners performing at proficiency level 2 or above in PISA's mathematics 

assessment.  
o End target = 10 percentage points greater than the baseline of each region  
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o Decentralized Support to Digitalization: while DepEd aims to provide all teachers with laptops by 2028, its 

Computerization Program could only benefit approximately 140,000 teachers since 2022. PLUS-D support to 
digitalization will help DepEd address this gap through complementary financing. This activity aims to provide 
laptops to approximately 150,000 additional teachers, basically doubling the number of beneficiaries of the 
Computerization Program. The abovementioned ROs would be responsible for the provision of laptops to 
selected teachers in accordance with the results of the technological and operational readiness assessment 
to be supported through Component 1. DepEd would ensure that only Grades K-10 teachers who had not 
received laptops at the time of the launch of the procurement activities under Component 2 would be eligible 
to benefit from PLUS-D’s digitalization program. The laptops to be provided to teachers would be energy 
efficient, i.e., they are expected to consume between 30 and 65 percent less energy than standard devices, 
which would add US$14 million (from the World Bank loan) to the total cost of devices that could be purchased 
without this feature.  

 
 Component 3 – Monitoring and Evaluation, and Project Management (estimated cost: US$ 17.9 million). This 

component aims to strengthen DepEd’s capacity for monitoring and evaluation (M&E), advance decentralization in the 
education system, and ensure effective management and monitoring of Project implementation. It would finance: (a) 
strategic advice on effective education system M&E; (b) assistance to promote M&E through decentralization; (c) 
improvement of DepEd’s service delivery capacity; (d) design and implementation of evaluations and policy/program 
analysis including about the impacts of decentralization supported by Component 2 on educational outcomes; (e) 
salaries for the Project Management Office (PMO) team of specialists responsible for daily project management and 
compliance with fiduciary and safeguards requirements; (f) PMO training; (g) project incremental operating costs; (h) 
design and implementation of a project-specific Grievance Redress Mechanism (GRM); (i) citizen engagement 
mechanisms, including through town hall meetings on SIPs; and (j) design and implementation of studies and 
evaluations related to the project. Component 3 will be implemented by the following DepEd units: STRATMA Strand, 
Procurement Management Service, Finance Service, and Project Management Service (PMS). 
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2. OBJECTIVE AND DESCRIPTION OF THE SEP 

The overall objective of this engagement plan for PLUS-D is to establish a structured and participatory framework for 
stakeholder engagement that promotes transparent, inclusive, and continuous communication throughout the design 
and implementation of targeted interventions. This plan aims to ensure that stakeholders, who include teachers, 
learners and their parents, and school community members, are meaningfully involved in the planning, prioritization, 
and execution of activities. It defines how DepEd and all stakeholders will disclose information, facilitate dialogue, and 
integrate feedback to enhance the responsiveness, relevance, and sustainability of all interventions. The plan also sets 
out accessible mechanisms through which stakeholders can share feedback on implementation and results, thereby 
strengthening accountability and fostering shared ownership of the project’s objectives.  

 
PRINCIPLES OF STAKEHOLDER ENGAGEMENT  
The Project shall ensure that the engagement strategies and approaches outlined are implemented as a two-way 
communication process that upholds the following principles: 
 

 Early and proactive engagement: Engagement begins at the earliest stages of planning to gather initial 
views, and shape decision-making processes.  
 

 Feedback-oriented approach: Stakeholder feedback is actively encouraged and used to refine plans. 
  

 Continuity and responsiveness: Engagement is conducted throughout the project’s life cycle, adapting 
to new risks and impacts as they arise. 
 

 Transparency and accessibility: Information disclosed to stakeholders shall be relevant, objective, 
timely, and easily understandable. Materials will be presented in a culturally appropriate format, using 
local languages where necessary, and disseminated through accessible channels that facilitate 
meaningful consultations. 

 
 Feedback consideration: Stakeholder input and concerns will be duly recorded, analyzed, and 

incorporated into planning and implementation decisions. 
 

 Inclusivity: Engagement activities will ensure active participation of all affected parties, including 
vulnerable or marginalized groups. 

 
 Integrity and respect: All engagements shall be conducted free from external manipulation, coercion, 

discrimination, intimidation, or undue influence. 
 

 Accountability and documentation: DepEd will systematically document stakeholder engagement 
activities and disclose relevant records and outcomes in a transparent manner.  

 
      GENDER AND INCLUSION GUIDING PRINCIPLES 
      Recognizing the need for differentiated approaches based on gender, sexual orientation, and ability, this engagement plan 

adopts the following guiding principles to ensure that the voices of women, girls, LGBTQI individuals, and persons with 
disabilities (PWDs) are meaningfully represented and respected during consultations and engagement activities:  

 
 Gender-sensitive and person-first language: All communication materials, including forms, posters, 

reports, and verbal exchanges, shall use language that makes women and men equally visible and respected. 
Imagery and visuals in project materials will be gender-sensitive and non-stereotypical. Language respectful 
of LGBTQI individuals shall be used at all times. For PWDs, person-first language (e.g., “person with disability” 
instead of “disabled person”) shall be applied, and any derogatory or stigmatizing terms avoided. 
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 Gender-disaggregated data collection and analysis: Data collected during stakeholder engagement, 

monitoring, and reporting shall be disaggregated by gender and other relevant categories to facilitate gender-
sensitive analysis and inform equitable decision-making. 
 

 Equal access to benefits and services: Social assessments and consultations conducted during preparation 
and implementation shall examine the distinct needs, constraints, and impacts on women and men to ensure 
that both genders have equitable access to project benefits and services. 
 

 Balanced gender representation: DepEd shall strive for gender balance in all critical activities, including 
decision-making processes, consultations, and meetings. Gender balance is defined as approximately equal 
participation of women and men, ensuring that both perspectives are adequately represented and 
safeguarded in decision-making. 
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3. STAKEHOLDER IDENTIFICATION AND ANALYSIS 
 

        3.1 METHODOLOGY 
For the PLUS-D, stakeholders are categorized as:  

• Affected Parties  
• Other Interested Parties  
• Disadvantaged or Vulnerable Individuals or Groups  

 
The identification and analysis process aims to ensure that all groups who may be affected by or have interest are 
appropriately recognized and engaged throughout the preparation and implementation. The approach is guided by best 
practices for stakeholder engagement and by the principles of openness, inclusivity, transparency, and respect.  
 

To achieve these objectives, the following guiding principles will be followed:  
 
• Openness and life-cycle approach: Public consultations and engagement activities will be conducted 

throughout the planning, implementation, monitoring, and evaluation. Engagement will be carried out in 
an open and transparent manner, ensuring that stakeholders can freely express their views without 
manipulation, interference, coercion, or intimidation.  
 

• Informed participation and feedback: Stakeholders will be provided with timely, relevant, and easily 
understandable information in formats and languages suitable to their needs. Opportunities will be 
created for stakeholders to provide comments and feedback, which will be systematically reviewed, 
analyzed, and addressed to improve project design and implementation.  

 
• Inclusiveness and sensitivity: Stakeholder identification and engagement processes will promote 

inclusivity, ensuring that all interested and affected parties, especially those who are often marginalized, 
are actively involved in consultations. Equal access to project information will be guaranteed. 
Engagement methods will be chosen with sensitivity to the needs, cultural contexts, and communication 
preferences of stakeholders. Special attention will be given to groups that may be at risk of exclusion 
from project benefits, such as persons with disabilities and ethnic minorities.  

 
• Flexibility and adaptability: The engagement approach will remain flexible and context-responsive. In 

situations where traditional face-to-face consultations are constrained, such as during public health 
restrictions, in areas with specific cultural or gender norms, or where there is a risk of retaliation, the 
project will adopt alternative engagement modalities. These may include virtual consultations, phone-
based communication, or other appropriate platforms that ensure safe and effective stakeholder 
participation.  
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3.2 AFFECTED PARTIES AND OTHER INTERESTED PARTIES 
Affected parties include learners, teachers, and other parties that may be subject to direct impact from the Project. Specifically, the following individuals and 
groups fall within this category, as shown in Table 2. 

Table 2. Affected Parties and Other Interested Parties 

No. Project Affected 
Parties 

Description of 
Stakeholders 

Issue/Concerns of 
Other Interested 

Parties 

District/Locality Project 

Relationship Stage 

1 Learners (K-10)  Primary 
beneficiaries whose 
learning outcomes 
reflect intervention 
success in 
foundational literacy, 
numeracy, and 
subject proficiency. 

• Access to 
remedial and 
acceleration 
programs (ARAL 
+ PLUS-D 
Learning 
Recovery) 

• Provision of 
inclusive, high-
quality teaching 
and learning 
resources 

• Regular formative 
and summative 
assessments 
(ELLNA, NAT, 
PISA for Schools) 

• Psychosocial 
support and 
gender-
responsive 
strategies 

All public schools 
under PLUS-D Primary 

Beneficiaries 
Implementation 

2 Learners with 
Disabilities 

Children with 
physical, intellectual, 
or sensory 
impairments 

• Development and 
provision of 
assistive and 
inclusive learning 
materials 

All public schools 
under PLUS-D 

Primary 
Beneficiaries 

Implementation 
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requiring specialized 
support. • Teacher training 

on inclusive 
pedagogy and 
adaptive 
technologies 

• Integration of 
accessibility 
standards in 
digitalization 
initiatives 

3 Indigenous Peoples 
(IP) Learners 

Learners from 
Indigenous Cultural 
Communities whose 
languages and 
knowledge systems 
inform local 
education delivery. 

• Integration of 
Indigenous 
Knowledge 
Systems and 
Practices (IKSP) 
in curriculum 

• Continuous 
teacher training 
for cultural 
sensitivity 

• Development of 
localized 
learning 
resources in IP 
languages 

All public schools 
under PLUS-D 

Primary 
Beneficiaries 

Implementation 

4 K-10 Teachers  
Frontline 
implementers 
responsible for 
quality instruction 
and learning 
outcomes. 

• Professional 
development 
(TPD) with 
coaching and 
digital skills 
training 

• Integration of 
EdTech and 

All K-10 teachers in 
public schools 

 

Primary 
Beneficiaries and 
Direct Implementers  

 
 

Implementation  
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blended learning 
tools 

• Reduced 
administrative 
workload to 
maximize 
instructional time 

• Gender- and 
climate-
responsive 
pedagogy 

5 
School Leaders 
(Principals, Master 
Teachers, 
Supervisors)  

 

Administrators 
ensuring 
governance, school 
improvement, and 
instructional 
leadership. 

• Leadership and 
management 
training 

• Strategic, climate-
responsive 
resource use 

• Data-driven 
decision-making 
and monitoring 
capacity 

All public schools 
covered by PLUS-D 

 

Primary 
Beneficiaries and 
Direct Implementers  

 

Implementation 

6 
Regional Offices 
(ROs) eligible for 
ROGP 

Ten ROs selected 
via Decentralization 
Readiness Index to 
implement 
Component 2. 

• Effective grant 
management and 
monitoring 

• Alignment of 
REDPs with 
PLUS-D 
objectives 

• Strengthened 
planning, 
budgeting, and 
procurement 
capacities 

CAR, I, II, III, V, VII, 
VIII, IX, X, XI  

 
 

Primary 
Beneficiaries and 
Implementing Units  

 

Implementation  
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7 
Schools eligible for 
SGP 

Medium (301–499 
learners) and large 
(500+ learners) 
schools in target 
regions. 

• Implementation 
of SIPs aligned 
with PLUS-D 

• Gender- and 
climate-
responsive 
strategies 

• Procurement of 
T&L resources 
and EdTech 

• Performance-
based incentives 
for learning 
outcomes 

Eligible schools in 
Regions CAR, I, II, 
III, V, VII, VIII, IX, X, 
XI  
 
 
 

Primary 
Beneficiaries and 
Implementing Units  
 
 

 

Implementation 

8 
ROs not covered by 
Component 2 

Regions outside the 
top 10 of the DRI; 
participate in 
Components 1 & 3 
only. 

• National capacity-
building programs 
 

• Adoption of 
PLUS-D tools, 
standards, and 
reforms 
 

• Strengthened 
planning and 
monitoring 
capacities 

NCR, IV-A, IV-B, VI, 
XII, CARAGA, 
BARMM 

Primary 
Beneficiaries Implementation 

9 
Schools not covered 
by Component 2 

Non-SGP schools; 
participate in 
Components 1 & 3 
only. 

• Capacity-building 
and technical 
assistance 

• Adoption of 
improved tools 
and guidelines 

• Support for 
cascading 
reforms and 
digitalization 

NCR, IV-A, IV-B, VI, 
XII, CARAGA, 
BARMM 

Primary 
Beneficiaries Implementation 
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10 
DepEd Central 
Office (STRATMA, 
LS, NEAP, PMS, 
Finance, 
Procurement)  
 

Central units 
responsible for 
overall policy 
direction, fiduciary 
management, and 
implementation.  
 
 

 

 
• Efficient project 

coordination and 
compliance with 
fiduciary, 
safeguards, and 
M&E 
requirements 

• Continuous 
communication 
and knowledge 
exchange with 
ROs and schools  

• Institutionalization 
of PMO functions 
within DepEd for 
sustainability 

National Level Implementing 
Agency Implementation 

 
3.3 OTHER INTERESTED PARTIES 

The projects’ stakeholders also include parties other than the directly affected stakeholders as listed in Table 3. 

Table 3. Other Interested Parties 

No. Project Affected 
Parties 

Description of 
Stakeholders 

Issue/Concerns of 
Other Interested 

Parties 

District/Locality Project 

Relationship Stage 

1 
Parents and 
Guardians  

Parents and 
caregivers 
supporting learners’ 
participation and 
learning recovery. 
Their engagement is 
crucial to reinforce 
foundational literacy 
and numeracy goals.  

• Awareness of 
PLUS-D 
interventions to 
assist their 
children’s learning 
recovery  

• Participation in 
school meetings and 
town halls for SIP 
preparation  

Nationwide 
 

Indirect Beneficiaries  

 

Implementation 
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• Understanding 
progress through 
assessment reports 
(ELLNA, PISA for 
Schools)  

2 
Parents of 
Learners with 
Disabilities  

 

Parents advocating 
for accessible and 
inclusive education, 
ensuring their 
children benefit 
equally from PLUS-
D activities.  

 
 

• Early access to 
assistive 
technologies and 
individualized 
learning materials  

• Engagement in 
consultations on 
inclusive school 
environments 

• Active participation 
in feedback 
mechanisms  

Nationwide 

 
 

 

Indirect Beneficiaries  

 

Implementation 

 

3 
Parents 
Association or 
Parents-Teachers’ 
Association  

 

Formalized groups 
collaborating with 
schools to support 
local education 
improvements and 
ensure 
accountability in 
school operations.  

 
 

• Participation in the 
formulation and 
monitoring of School 
Improvement Plans 
(SIPs)  

• Ensuring 
transparent use of 
school-level grants  

• Advocacy for 
gender- and climate-
responsive learning 
environments  

 
 

Nationwide 

 
 
 

Indirect Beneficiaries  

 

Implementation 

 

4 Parents of IP 
Learners  

Parents of 
Indigenous learners 
advocating for 
culturally responsive 
and non-

• Inclusion of 
Indigenous 
Knowledge and 
Practices in 
curricula  

Nationwide  Indirect Beneficiaries  Preparation and 
Implementation  
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discriminatory 
education.  

• Assurance that 
instruction uses 
familiar languages  

• Active consultation 
to prevent alienation 
or cultural bias in 
schools  

 

5 Culture Bearers  Traditional 
knowledge holders 
ensuring that 
indigenous practices 
are properly 
represented and 
transmitted through 
education.  

• Recognition and 
consent in using 
local cultural 
materials in 
classrooms  

• Avoidance of 
misrepresentation of 
indigenous identities  

• Collaboration in 
contextualizing 
teaching materials  

Nationwide  Partner  Preparation and 
Implementation  

6 IP Community 
Leaders  

Local 
representatives 
safeguarding IP 
learners’ interests 
and cultural 
continuity.  

• Inclusion in 
consultations and 
local education 
decision-making  

• Protection of IP 
youth from 
discrimination or 
disengagement  

• Oversight of school-
based IP initiatives 
to ensure cultural 
sensitivity  

Nationwide  Partner  Preparation and 
Implementation 

7 National 
Commission on 
Indigenous 
Peoples (NCIP)  

Agency responsible 
for upholding IP 
rights and ensuring 
Free, Prior, and 
Informed Consent 

• Oversight of 
culturally 
appropriate content 
and teaching 
strategies  

Nationwide  Partner  Preparation and 
Implementation  
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(FPIC) in education 
interventions.  

• Coordination with 
DepEd on IP-
focused curriculum 
and safeguards  

• Prevention of 
cultural stereotyping 
and bullying  

8 IP Communities 
(as a collective 
entity)  

Community 
members supporting 
inclusive education 
that reflects their 
traditions and 
worldviews.  

• Preservation of 
cultural identity in 
formal education  

• Avoidance of 
discriminatory or 
alienating school 
practices  

• Ensuring youth 
remain engaged 
with local 
community life  

Nationwide  Indirect Beneficiary  Implementation  

9 Local Government 
Units  

Provincial, city, and 
municipal 
governments 
responsible for local 
education support, 
complementing 
DepEd’s 
decentralized 
delivery.  

• Participation in 
school planning and 
implementation of 
SIPs and REDPs  

• Co-financing or “top-
up” of SGP activities 
using local 
education funds  

• Coordination on 
disaster-resilient 
and climate-smart 
school projects  

Nationwide  Partner  Implementation  

10 Non-Governmental 
Organization 
(NGO) and Civil 
Society 
Organization 
(CSO)  

Organizations 
advocating for 
education reform, 
community 
empowerment, and 
inclusion.  

• Partnership in 
community 
engagement, 
literacy programs, 
and advocacy  

• Support for gender, 
inclusion, and 

Nationwide  Advocacy Partner  Implementation  
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environmental 
awareness 
campaigns  

• Monitoring 
transparency and 
accountability in 
grant use  

11 
Development 
Partners (World 
Bank and Others)  

 

Institutions providing 
financing, technical  
assistance, and 
policy advice for 
education reforms.  

 

• Oversight and 
monitoring of project 
progress and 
fiduciary compliance  

• Technical 
assistance on 
learning recovery, 
decentralization, 
and evaluation  

• Knowledge 
exchange and 
alignment with 
global education 
standards  

National level  Financier and Technical 
Partner  

Preparation, 
Implementation, 
and Evaluation  

12 National 
government 
oversight and 
coordinating 
agencies 
(DEPDev, DBM 
and DOF)  

DEPDev provides 
overall policy and 
development 
planning guidance; 
DBM oversees 
budget allocation 
and fund release; 
DOF manages 
financing 
arrangements with 
development 
partners such as the 
World Bank.  

• Alignment of PLUS-
D with national 
development 
priorities  

• Efficiency and 
accountability in the 
use of project funds  

• Compliance with 
government 
budgeting, fiscal, 
and reporting 
requirements.  

• Timely fund 
releases and 
liquidation of funds. 

National level  Oversight Agency  Preparation, 
Implementation, 
and Evaluation  
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• Fiscal sustainability 
and long-term 
impact on education 
sector financing.  

Note: The projects’ stakeholders also include parties other than the directly affected communities. Examples include NGOs or civil society groups at the local and national levels, business owners and 
providers of services within the project area, and other government officials. 
 
 
3.4 DISADVANTAGED / VULNERABLE INDIVIDUALS OR GROUPS 
Disadvantaged and vulnerable individuals or groups refers to groups or individuals among the affected parties who may be more likely to be adversely affected by 
the project impacts and/or more limited than others in their ability to take advantage of a project’s benefits. Vulnerable groups are placed at a disadvantaged position 
because of the barriers they experience to social, economic, political, and environmental resources, as well as limitations due to illness or disability. Such an 
individual/group is also more likely to be excluded from/unable to participate fully in the mainstream consultation process and as such, may require specific measures 
and/or assistance to do so. Within the Project, the vulnerable or disadvantaged groups may include but are not limited to the following, as listed in Table 4. 
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Table 4. Disadvantaged and Vulnerable Individuals and Groups Affected by the Project 
 

No. Disadvantaged 
or Vulnerable 

Groups 

Characteristics Limitation Issue of Interest/Concerns 

1 Indigenous 
Peoples (IP) 
Learners  

Learners belonging to 
Indigenous Cultural 
Communities (ICCs), speaking 
distinct native languages and 
possessing unique cultural 
identities.  

Language barriers, limited access to 
culturally appropriate learning 
materials, and underrepresentation 
in curriculum content.  

• Need for learning resources developed in 
local languages and based on Indigenous 
Knowledge Systems and Practices 
(IKSP).  

• Assurance of culturally safe and inclusive 
education.  

• Continuous teacher training on culturally 
responsive pedagogy.  

 
2 Parents of IP 

Learners  
Parents with limited exposure to 
formal education systems, often 
balancing livelihood activities 
with parental responsibilities.  

Limited familiarity with school 
processes and schedules conflicting 
with farming or livelihood work.  

• Need for flexible school engagement 
mechanisms (e.g., community-based 
meetings).  

• Familiarization with school operations 
to strengthen participation. 

• Inclusion in Free, Prior, and Informed 
Consent (FPIC) consultations.  

 
3 IP Community 

Leaders  
Recognized local leaders 
guiding community governance 
and cultural continuity.  

Limited recognition under formal 
government structures and 
unfamiliarity with education 
bureaucracy and regional 
languages.  

• Recognition of IP leadership in 
education governance.  

• Provision of translators during 
consultations.  

• Capacity-building to interface with 
DepEd and local government 
systems.  

• Consistent application of IPRA (RA 
8371) principles in project 
engagement.  
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4 Culture Bearers / 
Elders  

Traditional knowledge holders 
preserving oral traditions and 
indigenous heritage.  

Limited formal education, distinct 
communication patterns, and 
differing worldviews from 
mainstream schooling systems.  

• Inclusion in the co-development of IP 
learning materials.  

• Respectful engagement 
acknowledging cultural protocols.  

• Translation and contextual facilitation 
during community dialogues.  

5 IP Communities 
(Collective Entity)  

Social units maintaining 
collective traditions and 
governance, often in remote or 
marginalized areas.  

Occasional non-recognition of 
traditional leaders; risk of 
misinformation or lack of FPIC 
awareness.  

• Assurance of collective participation 
through FPIC mechanisms.  

• Transparent communication to 
prevent misinformation.  

• Safeguards to preserve cultural 
integrity and community identity.  

6 Learners with 
Disabilities  

Learners with physical, sensory, 
intellectual, or developmental 
impairments.  

Inadequate inclusive facilities, lack 
of specialized teachers, and limited 
assistive materials.  

• Provision of assistive learning 
devices and accessible infrastructure.  

• Teacher training on inclusive 
education.  

• Strengthened referral mechanisms 
and support services  

7 Rural and Remote 
Learners  

Learners from geographically 
isolated, disadvantaged, and 
conflict-affected areas (GIDCA).  

Limited school infrastructure, poor 
connectivity, teacher shortages, and 
transportation constraints.  

• Support for digital learning tools and 
community-based learning spaces.  

• Provision of climate-resilient school 
facilities.  

8 Girls in Vulnerable 
Communities  

Female learners facing 
compounded risks of poverty, 
gender-based violence, and 
early marriage.  

Discrimination, household burdens, 
and safety issues reducing school 
participation.  

• Implementation of gender-responsive 
activities 

• Awareness campaigns to prevent 
early marriage and GBV.  

• School safety, sanitation, and 
menstrual health management 
measures.  

9 Teachers in 
Underserved or 
Low-Performing 
Schools  

Educators working in resource-
limited, high-need environments  

High workloads, limited access to 
professional development, and poor 
infrastructure.  

• Access to digital tools and peer 
coaching.  

• Recognition and incentives for 
service in challenging areas.  

10 Learners Affected 
by Climate-
Related Disasters  

Students living in hazard-prone 
or disaster-affected 
communities.  

School disruptions, trauma, 
displacement, and loss of learning 
time.  

• Integration of climate-sensitive 
education 
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• Disaster preparedness and 
psychosocial support in schools.  

• Safe learning environments resilient 
to extreme weather.  

 
Note: Disadvantaged and vulnerable individuals or groups refers to groups or individuals among the affected parties who may be more likely to be adversely affected by the project impacts and/or more 
limited than others in their ability to take advantage of a project’s benefits. Vulnerable groups are placed in a disadvantaged position because of the barriers they experience to social, economic, political 
and environmental resources, as well as limitations due to illness or disability. Such an individual/group is also more likely to be excluded from/unable to participate fully in the mainstream consultation 
process and as such may require specific measures and/or assistance to do so. 
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4. STAKEHOLDER ENGAGEMENT PROGRAM 

4.1 SUMMARY OF STAKEHOLDER ENGAGEMENT DONE DURING PROJECT PREPARATION 
 

During project preparation, the following public consultation meetings were conducted related to the Project for Learning 
Upgrade Support and Decentralization (PLUS-D). These activities span from September 2023 to November 2025, covering 
discussions on curriculum needs, professional development, decentralization, stakeholder engagement, procurement, and 
financial assessments, along with potential partnerships to strengthen project implementation. The Project also conducted 
focused consultations with representatives from regional offices, schools division offices, and schools for the two (2) grant 
programs under Component 2. In addition, a targeted consultation was organized with principals and teachers from selected 
IPEd-implementing schools, together with IP elders and community knowledge holders. This discussion centered on how the 
proposed system-level interventions under Component 1 can better support IP learners. Annex 1 shows the summary of the 
consultation on IPEd. 

 
Table 5. Summary of Stakeholder Engagement Done During Project Preparation 
 

Stakeholder 
(Group or 
Individual) 

Dates of 
Consultations 

Summary of 
Feedback 

Response of Project 
Implementation 

Team 

Follow-up 
Action(s)/Next 

Steps 

Timetable/ 
Date to 

Complete 
Follow-up 
Action(s) 

Curriculum and 
Teaching (CT) 
Strand  

September 15, 
2023  

The CT Strand 
discussed that the 
project shall 
encompass all the 
needs of the CT 
Bureaus and provided 
details on proposed 
area/s for support.  

Incorporated 
feedback into the 
project scope and 
identified key areas 
for support  

Refine project 
scope based on 
feedback and 
finalize initial 
draft  

-  

CT Strand  November 17, 
2023  

The CT Strand 
provided further inputs 
to the project concept 
note and the Bureau of 
Learning Delivery 
(BLD) and the Bureau 
of Learning Resources 
(BLR) discussed 
together the proposal 
on blended learning, 
and activities for 
learners with special 
needs.  

Adjusted the project 
concept note to 
integrate blended 
learning and special 
needs activities  

Coordinate with 
BLD and BLR to 
refine blended 
learning 
initiatives and 
finalize proposed 
activities  

-  

CT Strand  January 9, 
2024  

The CT Strand has 
provided their revised 
proposed activities, and 
the World Bank has 
informed DepEd of the 
upcoming Project 
Identification Mission.  

Integrated revised 
activities into the 
project concept note  

Prepare for the 
Project 
Identification 
Mission with 
World Bank  

-  

CT Strand, and 
representatives 

February 5-13, 
2024  

The CT Bureaus 
presented their 

Incorporated 
feedback into the 

Refine project 
scope based on 

-  
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from Finance 
Service and 
Procurement 
Management 
Service  

proposed activities for 
the project, and the 
World Bank introduced 
the Financial 
Management and 
Procurement processes 
of the project.  

project scope and 
identified key areas 
for support  

feedback and 
finalize the initial 
draft  

Office of the 
Assistant 
Secretary for  
Curriculum and 
Teaching 
(OASCT) and 
Bureau of 
Curriculum 
Development 
(BCD)  
 

March 25, 
2024  

The OASCT and BCD 
have provided 
information on DepEd’s  
National Learning 
Recovery Program 
(NLRP).  
 

Assessed alignment 
of project  
components with 
NLRP.  
 

Incorporated 
activities to  
complement 
NLRP initiatives  
 

-  

Strategic 
Management 
Strand and CT 
Strand  

October 28 – 
November 14, 
2024  

The Strategic 
Management Strand 
has proposed new 
activities for the project 
and has included 
“Decentralization” in the 
project to support the 5-
Point Reform Agenda  

Incorporated 
decentralization 
component into 
project design.  

Develop a 
detailed 
implementation 
plan for 
decentralization 
activities  

December 
2024 – 
February 
2025  

National 
Educators of 
the Academy of 
the Philippines 
(NEAP)  

November 15, 
2024  

NEAP has provided 
information on the 
Authorization and 
Recognition Process of 
Professional 
Development Programs 
and potential 
partnership with private 
sector on training 
activities.  

Evaluated potential 
private sector 
partnerships for 
training  

Establish 
partnerships and 
draft a framework 
for professional 
development 
programs.  

November 
2024 – May 
2025  

Indigenous 
Peoples 
Education 
Office (IPsEO)  

December 9, 
2024  

The World Bank has 
conducted an 
orientation on filling out 
the SEP  

Provided necessary 
guidance and 
templates for 
engagement plan 
completion.  

Assist IPsEO in 
finalizing their 
engagement 
plan.  

December 
2024 – 
March 2025  

Employee 
Welfare Division 
(EWD)  

December 13, 
2024  

The EWD discussed 
GAD-specific topics to 
support the World Bank 
in refining the project 
design.  

Integrated GAD 
considerations into 
project design.  

Develop gender-
responsive 
initiatives within 
the project  

December 
2024 – May 
2025  

Planning 
Service (PS) 
and School 
Effectiveness 
Division (SED)  

January 30, 
2025  

PS and SED provided 
inputs on the SBM for 
the decentralization 
component  

Incorporated SBM 
framework into 
decentralization plans  

Finalize SBM 
guidelines and 
implementation 
strategy.  

January – 
May 2025  
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Representatives 
from the 
Regional 
Offices, Schools 
Division Offices 
and Schools  

February 2025  PMS conducted a 
virtual public 
consultation with the 
ROs, SDOs and 
schools to discuss the 
project and the ESF 
documents of the 
proposed project  

Incorporated the 
comments and 
recommendations of 
the ROs, SDOs and 
schools in the ESF 
documents of the 
World Bank  

Update the ESF 
documents 
throughout the 
project life cycle  

-  

Procurement 
Management 
Service 
(ProcMS)  

February 7, 
2025  

ProcMS and the World 
Bank discussed the 
Project Procurement for 
Strategy Development 
(PPSD) and the 
Procurement Plan  

Aligned procurement 
strategies with PPSD 
requirements  

Finalize 
Procurement 
Plan and ensure 
compliance with 
World Bank 
guidelines.  

February – 
April 2025  

United Nations 
Children’s Fund 
(UNICEF), 
University of the 
Philippines 
(UP), and 
Development 
Academy of the 
Philippines 
(DAP)  

February 2025  DepEd and the World 
Bank have conducted 
meetings with UNICEF, 
UP, and DAP to 
discuss potential 
partnership on select 
project activities  

Explored partnership 
opportunities and 
defined areas of 
collaboration  

Formalize 
partnerships and 
establish working 
groups for project 
activities.  

February – 
May 2025  

DepEd 
Regional Office 
3 (San 
Fernando, 
Pampanga) and 
Regional Office 
8 (Tacloban 
City)  

February 25-
28, 2025  

DepEd and the World 
Bank conducted the 
Financial Management 
(FM) and Procurement 
Assessment to assess 
the current capacities 
of the implementing 
units  

Substantial risks were 
observed in the FM 
and Procurement 
Assessments that 
require mitigating 
strategies.  

Findings of FM 
and Procurement 
Assessments for 
consideration in 
the development 
of the Project 
Operations 
Manual and 
Grants Manual  

March – 
May 2025  

Social 
Development 
Council (SDC) 
and  
Regional 
Development 
Council (RDC) 
Meetings 

April 2025 – 
November 
2025 

DepEd presented the 
PLUS-D to concerned 
regions to secure the 
necessary approvals 
for the project 

All comments and 
recommendations of 
the SDC/RDC were 
addressed and 
incorporated in to the 
project design 

Continuous 
improvement of 
the project design 
and alignment to 
DepEd’s ongoing 
Programs and 
Projects  

April 2025-
November 
2025 

Investment 
Coordination 
Committee - 
Technical Board 
(ICC-TB)  
ICC – Cabinet 
Committee 
(ICC-CC)  

June 16, 2025  
July 21, 2025  
September 9, 
2025  
September 16, 
2025  
September 
18, 2025  
October 20, 
2025  

Streamlining of 
Component 1 Activities  
Expansion of 
Component 2: Targeted 
Interventions  
Revisit the Economic 
Analysis  

All comments and 
recommendations of 
the ICC were duly 
noted and appropriate 
revisions were 
incorporated in to the 
project design in 
compliance to the 
instructions  

Continuous 
improvement of 
the project design 
and alignment to 
DepEd’s ongoing 
Programs and 
Projects  

June 2025 
– October 
2025  
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October 22, 
2025  

Consultation 
with concerned 
DepEd Field 
Offices on IP 
Education and 
IP communities 

December 3, 
2025 

 All comments and 
recommendations will 
be taken into 
consideration upon 
the implementation of 
IP-specific activities in 
the project 

Consolidate and 
take into 
consideration all 
comments and 
recommendations 
in the design and 
implementation of 
IP-specific 
activities in the 
project 

December 
2025 – 
January 
2026 

 
        
 

 4.2    SUMMARY OF PROJECT STAKEHOLDER NEEDS AND METHODS, TOOLS, AND 
TECHNIQUES FOR STAKEHOLDER ENGAGEMENT 

 
The engagement plan outlines a systematic approach for communicating with and involving project stakeholders 

across all phases—preparation, implementation, and evaluation—to ensure that stakeholder perspectives 
inform decision-making, enhance ownership, and strengthen accountability. 

 
DepEd recognizes that meaningful engagement requires inclusivity, responsiveness, and cultural sensitivity. 

Stakeholder participation will be tailored to local contexts, literacy levels, and available technologies. The 
Department of Education and the World Bank maintain a zero-tolerance policy toward reprisals or retaliation 
against individuals or groups who express views or feedback on PLUS-D activities. 

 
Key Objectives of Stakeholder Engagement 

• Ensure all project-affected and interested parties understand the project objectives, activities, and expected outcomes. 
• Gather stakeholder feedback to improve project design and implementation effectiveness. 
• Promote ownership among beneficiaries, especially teachers, learners, and communities. 
• Strengthen transparency and accountability. 
• Foster coordination among national, regional, and local stakeholders to sustain reforms and results. 

 
Overview of Engagement Approaches  
DepEd and implementing units will use a combination of in-person, digital, and community-based engagement tools to reach 
diverse stakeholder groups. Methods will be adapted to the needs of specific groups, including Indigenous Peoples (IPs) and 
Learners with Disabilities (LWDs), to ensure accessibility, participation, and equitable representation. 
 
Key Engagement Methods and Tools 
 

• Focus Group Discussions (FGDs) 
• Conducted to obtain qualitative insights from defined stakeholder groups such as teachers, school heads, 

learners, parents, and LGU representatives. 
• Used in all phases—from design to monitoring—to refine learning recovery activities, grant prioritization, and 

inclusive education strategies. 
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• In IP communities or areas with linguistic diversity, FGDs will include translators and community facilitators to 
ensure inclusivity. 

• Consultation Workshops and Training Sessions 
• Multi-level workshops for DepEd regional/division offices, teachers, and school leaders to build capacities in 

planning, grant management, and reporting. 
• Sessions will cover environmental and social safeguards, inclusive education practices, and digital 

transformation tools. 
• Teachers and supervisors will receive professional development on evidence-based pedagogy, climate and 

gender responsiveness, and adaptive learning techniques. 
• Displays, Visual Aids, and Information Materials 

• Communication materials (infographics, brochures, posters, social media content) will disseminate project 
information in accessible and multilingual formats. 

• Public displays and school-based boards will outline grant criteria, eligibility requirements, and feedback 
channels. 

• In IP and rural areas, visual and oral communication will be prioritized to accommodate varying literacy levels. 
• Digital Platforms and Learning Management Systems (LMS) 

• Leverage DepEd’s online systems and regional platforms to share updates, training materials, and monitoring 
tools. 

• Online feedback mechanisms will be established for stakeholders. 
• Teachers and school leaders will use digital tools for real-time data reporting and coordination with DepEd 

Central and Regional Offices. 
• Site Visits and Field Missions 

• Regular monitoring visits by DepEd Central and Regional Offices to observe progress, engage communities, 
and validate feedback. 

• Field missions will also serve as venues for FGDs and participatory monitoring with learners, teachers, and 
parents. 

• Public Consultations and Policy Dialogues 
• National and regional consultations with policymakers, development partners, and civil society organizations to 

discuss project performance and sustainability. 
• Policy dialogues will focus on institutionalizing decentralized governance and financing mechanisms under 

PLUS-D. 
 

4.3 STAKEHOLDER ENGAGEMENT PLAN 
Table 6. Stakeholder Engagement Plan 

Stage Target 
Stakeholders 

Topic of 
Consultation/Message 

Method(s) 
Used 

Responsibilities Frequency/Timeline 

Preparatory 
Phase  

National 
Commission 
on Indigenous 
Peoples 
(NCIP)  

Inclusion of IP 
communities; selection 
criteria for IP beneficiary 
schools; feedback on 
culturally appropriate 
implementation 

Written 
disclosure; 
joint planning 
meetings; 
FGDs with 
NCIP regional 
offices  

DepEd BLD–IPsEO; 
Consultants; Regional 
Offices  

At least one 
consultation prior to 
project roll-out in IP 
areas  

Preparatory 
Phase  

DepEd 
Regional 
Offices   

Project design and 
objectives; regional 
coordination; validation 
of school selection;  

Workshops; 
coordination 
meetings; 
written 
disclosures; 
report 
submissions  

DepEd CO (PMO); 
Regional Offices  

At least one 
workshop prior to 
implementation; 
quarterly 
coordination 
meetings  
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Preparatory 
Phase  

NGOs, CSOs, 
and other 
development 
partners  

Project objectives and 
inclusion mechanisms; 
potential partnerships in 
training and advocacy;  

Written 
disclosure; 
stakeholder 
forums; FGDs  

DepEd CO; 
Consultants  

At least one FGD or 
stakeholder forum  

Preparatory 
Phase  

School 
Heads/  
Leaders  

Project benefits and 
requirements;  
implementation roles; 
school-level GRM; 
reporting mechanisms  
 

Orientation 
sessions; 
training 
workshops; 
written 
disclosure  

DepEd CO, Regional 
Offices,  
and SDOs; 
Consultants  
 

At least one 
orientation prior  
to implementation  
  

Preparatory 
Phase  

Local 
Government 
Unit (LGU)  

Project coordination and 
local support; inclusion 
of vulnerable groups; 
potential for 
complementary 
initiatives;  

Coordination 
meetings; 
disclosure of 
information; 
community 
FGDs  

DepEd CO and SDOs; 
School Heads; LGU 
counterparts  

At least one 
coordination meeting  

Preparatory 
Phase  

Parents 
Association/ 
Parents-
Teachers 
Association  

Project goals and 
benefits; expected 
school improvements; 
feedback  

Disclosure of 
information; 
FGDs; school 
meetings  

DepEd; School Heads; 
Teachers  

At least one FGD per 
target school  

Preparatory 
Phase  

IP Community 
Leaders and 
Culture 
Bearers  

Inclusion and 
participation of IP 
learners; culturally 
sensitive project 
approaches;  

FGDs; 
disclosure of 
information; 
coordination 
with NCIP  

DepEd BLD–IPsEO; 
Teachers; School 
Heads  

At least one FGD 
prior to project roll-
out  

Preparatory 
Phase  

Parents of 
Learners 
(including IP 
and learners 
with 
disabilities)  

Awareness of project 
benefits; feedback 
mechanisms; 
participation in 
monitoring  

Information 
dissemination; 
school 
assemblies; 
FGDs  

DepEd; Teachers; 
School Heads  

At least one FGD per 
school cluster  

Implementation 
proper  

IP Learners  Access to learning 
resources; 
inclusiveness and digital 
access; feedback on 
learning experience;  

School-based 
FGDs; 
feedback 
forms; 
information 
boards  

DepEd BLD–IPsEO; 
Teachers; School 
Leaders  

At least 1 FGD in 
each implementation 
year  

Implementation 
Proper  

Girls in 
Vulnerable 
Communities  

Access to digital 
learning; safety and 
inclusion;  

FGDs; safe-
space 
consultations; 
written 
disclosure  

DepEd; School Heads; 
Teachers  

At least 1 FGD in 
each implementation 
year  

Implementation 
Proper  

Learners with 
Disabilities  

Accessibility and 
inclusion measures; 
adaptive learning tools;  

FGDs; 
classroom 
consultations; 
disclosure 
through 
accessible 
formats  

DepEd-BLD; School 
Heads; Teachers  

At least 1 FGD in 
each implementation 
year  



37 

 

 

Official Use Only 

Implementation 
Proper  

Rural and 
Remote 
Learners  

Connectivity challenges; 
support systems;  

FGDs; written 
disclosure; 
coordination 
with LGUs  

DepEd CO; Regional 
Offices; Teachers  

At least 1 FGD in 
each implementation 
year  

Implementation 
proper  

IP 
Communities  

Monitoring of local 
implementation; 
inclusion outcomes;  

Community 
assemblies; 
information 
boards; joint 
monitoring 
visits  

DepEd BLD–IPsEO; 
School Leaders; IP 
leaders  

At least 1 FGD in 
each implementation 
year  

Monitoring and 
Evaluation 
(M&E) Phase  

Teachers  Review of project 
design relevance, 
benefits, and impact; 
coordination and 
implementation issues; 
assessment of project 
performance and 
outcomes  

Focus group 
discussions 
(FGDs); 
disclosure of 
M&E findings 
and reports; 
information 
boards or 
desks; 
capacity-
building 
workshops; 
submission of 
progress and 
feedback 
reports  

DepEd CO, ROs, and 
SDOs; School 
Leaders; 
Consultants/Specialists  

At least one FGD per 
implementation year; 
ongoing feedback 
collection throughout 
M&E cycle  

Completion 
Phase  

All 
stakeholders  

Project results and 
lessons learned; 
feedback on 
implementation and 
outcomes  

Completion 
workshops; 
dissemination 
events; online 
publication of 
reports  

DepEd CO; 
Consultants  

End of 
implementation  

 
Information Disclosure Principles 

• Transparency and Timeliness: All relevant project information will be disclosed promptly and in accessible formats. 
• Language and Accessibility: Materials will be provided in mother tongue or commonly used local languages, using 

formats suitable for varying literacy levels and accessibility needs. 
 
         Mediums for Disclosure:  

• Orientation Sessions: Present project objectives, scope, components, and benefits through meetings, assemblies, or 
briefings. 

• Consultation Meetings: Conducted throughout implementation to gather feedback, present updates, and validate 
progress. Meetings may be in-person, via site visits, or virtual. 

• Visual and Digital Channels: Posters, infographics, social media, etc.
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4.4 REPORTING BACK TO STAKEHOLDERS 
DepEd will ensure continuous communication and feedback with stakeholders throughout the implementation. 
Stakeholders will be regularly updated on project implementation progress, environmental and social performance, and 
results of stakeholder engagement activities.  
Reporting will be done through:  

• Periodic reports and updates shared during coordination or feedback meetings  
• Disclosure of information through DepEd’s website and social media platforms;  
• Summary reports distributed to participating schools and education offices; and  
• Public dissemination of completion and evaluation reports at the end of implementation.  

These measures will help maintain transparency, promote accountability, and strengthen stakeholder confidence in the 
processes and outcomes. 
 

5 RESOURCES AND RESPONSIBILITIES FOR IMPLEMENTING STAKEHOLDER ENGAGEMENT ACTIVITIES 

5.1 RESOURCES 
 

DepEd will oversee stakeholder engagement activities through the Project Management Office (PMO), ensuring 
efficient implementation, monitoring, and reporting. 

 
The budget for the PMO and M&E is USD9,286,520, allocated under Component 3 – Monitoring & Evaluation and Project 
Management. 

 
Table 7. SEP Budget Table 

 
Budget Category 

 
Quantity 

 
Total Costs 

(in USD) 

 
Remarks 

Compensation of PMO Staff 1 4,286,520.00 Selection of 1 Firm 

Training of PMO Staff TBD 100,000.00 Trainings 

Equipment and Furniture for PMO TBD 50,000.00 Goods 

Project Incremental Operating Costs N/A 2,100,000.00 Incremental Operating Costs 

Project Information Campaigns 1 500,000.00 
 Selection of 1 Firm 
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Project Evaluation and Studies 
 TBD 2,000,000.00 Selection of Individual Consultants 

Design and Implementation of a 
Grievance Redress Mechanism 1 50,000.00 Selection of 1 Individual Consultant 

Support to the Implementation of Citizen 
Engagement Mechanisms 1 200,000.00 Selection of 1 Individual Consultant 

Note:  Costs are from the project budget file as of September 2025 
 

5.2 MANAGEMENT FUNCTIONS AND RESPONSIBILITIES 
 
The Department of Education (DepEd) will serve as the primary agency responsible for implementing the Stakeholder Engagement Plan. 
Engagement will be coordinated across DepEd Central Office (CO), Regional Offices (ROs), Schools Division Offices (SDOs), and 
participating schools, ensuring consistent communication, inclusive participation, and responsiveness to stakeholder concerns 
throughout the project life cycle. 
 
Key Institutional Responsibilities:  
 
DepEd Central Office (CO) / Project Management Office (PMO): The PMO, anchored in STRATMA and supported by the Learning 
Strand (LS), NEAP, PMS, Finance, and Procurement Service, will oversee overall engagement coordination and compliance. 
 
Key Functions:  
 

• Oversee and coordinate the implementation of the engagement plan.  
• Ensure adherence to the World Bank’s Environmental and Social Standard 10 (ESS10) on stakeholder engagement and 

information disclosure.  
• Manage and allocate budgets for stakeholder engagement, capacity building, and communication activities.  
• Maintain a centralized engagement plan that tracks consultations and feedback.  
• Integrate stakeholder engagement findings into project implementation planning and monitoring reports.  
• Prepare and submit semiannual reports on stakeholder engagement to the World Bank and the Department of Economy, 

Planning, and Development (DEPDev).  
• Lead national-level consultations, policy dialogues, and dissemination of project outcomes. 

 
DepEd Regional Offices (ROs): All regions will act as the primary point of engagement for regional stakeholders. 
 
Key functions:  
 

• Serve as the focal point for stakeholder engagement at the regional level, coordinating with SDOs, LGUs, CSOs, and IP 
communities.  

• Monitor and support implementation of stakeholder engagement across divisions and schools.  
• Provide technical assistance and capacity building to SDOs and schools on engagement, safeguards, and reporting.  
• Consolidate stakeholder engagement reports from SDOs for submission to the PMO.  
• Ensure regional engagement activities are inclusive, gender-responsive, and sensitive to local contexts. 
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DepEd Schools Division Offices (SDOs): Responsible for division and community-level engagement, especially for school-
level activities. 
 
Key Functions: 

 
• Conduct awareness campaigns, consultations, and feedback sessions for schools, teachers, parents, and communities.  
• Document and implement engagement activities at the division level.  
• Consolidate and analyze reports from schools.  
• Facilitate coordination between schools and ROs on inclusive education, climate-responsive planning, and grant 

implementation.  
• Submit regular engagement reports to their respective Regional Offices. 

 
Participating Schools: Schools will serve as frontline implementers of stakeholder engagement. 
 
Key functions:  
 

• Organize and facilitate consultations, FGDs, and learning sessions with students, parents, teachers, and community 
members.  

• Disseminate project information transparently through assemblies, bulletin boards, and online channels.  
• Ensure accessibility for disadvantaged groups, including IP learners and learners with disabilities.  
• Operate school-level feedback mechanisms in coordination with the SDO.  
• Report engagement activities and feedback to their SDO on a quarterly basis. 

 
Monitoring, Reporting, and Documentation:  
 

• The PMO will establish a Stakeholder Engagement Monitoring Framework to track activities across all levels.  
• A centralized database will record consultations and feedback to ensure transparency and accountability.  
• Quarterly progress reports will summarize engagement activities, participation levels (including gender and inclusion metrics), 

key issues raised, and actions taken.  
 

• Performance indicators will assess effectiveness, focusing on:  
• Number and diversity of stakeholders engaged 
• Responsiveness and stakeholder satisfaction 
• Inclusion of vulnerable and marginalized groups 

 
Findings from engagement monitoring will be incorporated into project supervision missions and midterm reviews.
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6 GRIEVANCE MECHANISM 
A Grievance Mechanism is a system that allows not only grievances, but also queries, suggestions, positive feedback, 
and concerns of project-affected parties related to the environmental and social performance of a project to be submitted 
and responded to in a timely manner. 

 
6.1 OBJECTIVES AND CORE PRINCIPLES 

The project’s grievance redress mechanism will address stakeholders’ concerns and complaints promptly, using a 
transparent process that is responsive, culturally appropriate, and readily accessible to all project stakeholders at no 
cost and without retribution. The redress mechanism will be communicated to the nearby communities and 
stakeholders of the project and subprojects. 

 
The Project shall uphold the following core principles in establishing and implementing a functional and effective 
Grievance Redress Mechanism (GRM): 

 
 Fairness and Objectivity. Grievances received shall be treated confidentially, assessed 

impartially, and handled transparently. The GRM shall operate independently of all interested 
parties to guarantee fair, objective and impartial treatment of each case. 

 
 Simplicity and accessibility. The Project shall ensure that the procedure to file grievances and 

seek action are simple enough that project stakeholders can easily understand and follow the 
procedures. The GRM shall be made known to the public and accessible to all stakeholders, 
irrespective of the remoteness of the area they live, language they speak and education or 
income they have. Special attention is given to ensure that disadvantaged or vulnerable groups 
and Indigenous Peoples communities including those with special needs, can access the GRM. 

 Responsiveness and efficiency. The GRM shall be designed to be responsive to the needs of 
all complainants. The Project shall ensure that officials and personnel handling grievances are 
trained to take effective action upon and respond quickly to grievances and suggestions. All 
grievances, simple or complex, are addressed and resolved as quickly as possible. Actions to 
be taken on grievance or suggestion shall be swift, decisive and constructive. 

 
 Participatory and Inclusive. The GRM of the Project shall ensure that a wide range of project 

stakeholders are encouraged to bring their grievances and comments to the attention of the 
Project Management. The Project shall create an environment where project stakeholders feel 
secure to participate without fear of intimidation or retribution. The GRM shall be designed to 
consider culturally appropriate ways of handling community concerns in a form and language(s) 
understandable to the concerned person. The GRM shall offer a variety of approaches to ensure 
social and cultural appropriateness especially in handling sensitive cases such as gender-based 
violence (GBV) and Sexual exploitation and abuse and sexual harassment risks (SEA-SH) 
incidents and SOGIE-related complaints. 
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6.1.1 Proportionality. The scope, form, and level of complexity of a project grievance mechanism 
should be proportionate to the potential adverse impacts on and interaction with the local 
communities. The Project shall ensure that the proportionality of the GRM matches the 
scale of the identified risk and adverse impact on affected communities. The grievance 
mechanism design features as well as the nature and number of resources needed for 
implementation shall be determined through an analysis of the results of the social and 
environmental assessment to understand who will be affected and what the impacts on 
them are likely to be. 

 
 6.2 GRM STRUCTURE 

For all inquiries, feedback, and complaints, stakeholders may address them at various levels within the DepEd 
hierarchy, including the school level, DepEd SDO, DepEd RO, and CO. Additionally, stakeholders can utilize existing 
channels such as the DepEd Public Assistance Action Center (PAAC) hotline numbers and email for submitting 
grievances. 

 
Regarding the establishment of grievance committees, there will be no separate committees created at the school, 
division, or regional levels. Instead, existing offices will be utilized for this purpose. At the school level, the school-
based Project Committee will handle grievances. At the division level, the School Governance Operation Division 
(SGOD) of the SDO will manage grievances. In the regional level, the Education Support Service Division (ESSD) of 
the RO will be responsible for addressing grievances. 

Concerns directed to the existing GRM platform through the PAAC will be forwarded to the project's PMO. All queries, 
feedback, and complaints received through the different grievance channels are logged in a single database managed 
by the DepEd PMO Social and Environmental Unit. They are categorized according to the following complaint types: 

 
Type A: Inquiries and feedback to enhance the project design, improve operations, and facilitate 
administrative/logical support to the project; and complaints directly affecting the community and school as well 
as cases related to GBV, SOGIE, and SEA/SH. (Type A complaints can be handled at the school level.) 
Type B: Major violations and/or non-compliance of Environmental and Social (E&S) Standards, especially 
those impacting the safety and security of learners and the community, and nonperformance of obligation of 
any of the parties involved to project processes and documents. (Type B complaints should be endorsed at 
the SDO or RO.) 
Type C: Allegations of corruption, misuse of funds, falsification of public documents. (Type C complaints 
should be endorsed at the CO.) 

The initial channel for resolution begins at the school level through the school-based Project Committee. However, 
following this, all such issues are to be forwarded to the SGOD of the SDO for proper recording. In cases where the 
school lacks the capacity to address the issue, escalation will occur to the SDO through the SGOD, to the regional 
office through the ESSD, or to the CO through the PMO. 

 
6.3 DESCRIPTION OF GRIEVANCE MECHANISM (GM) 

The procedure to file a grievance will be disseminated internally and externally. Internally, this procedure will be made 
known to all level of DepEd that will be involved in the Project and to contractors, to disseminate the details of the GRM 
to all project stakeholders. The Project GRM will set up designated contact points at all levels (school, division, region 
and central office) where all stakeholders including children, students, and vulnerable groups can freely express their 
concerns and complaints. The project 
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shall build on DepEd’s existing mechanisms as per DepEd Order No. 35 s. 2004 (Revision of the Grievance Machinery 
of the Department of Education) where mechanisms are put in place to allow grievances to be resolved at the school 
level. DepEd’s Child Protection Policy shall also be implemented complementing the GRM. The Project shall implement 
awareness programs and educational campaigns targeted specifically at children and students to inform them about 
the grievance mechanism. 

Externally, the information on the GRM shall be well disseminated as well with the communities 
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Table 8. Illustrative Table on the GRM Steps 
 

Step Description of Process Time Frame Responsibility 

Grievance 
uptake 

The Project GRM will set up various modes of uptake channels to ensure accessibility of the mechanism to all 
stakeholders. 

 
All Query/Feedback/Complaints may be directed at any level – School, DepEd Division Office, DepEd Regional 
Office and DepEd Central Office. The different ways in which stakeholders can submit their grievances are through 
the following: call (via existing DepEd PAAC hotline numbers), text messaging (via mobile numbers to be 
disseminated), e-mail, website for PLUS-D where they can lodge grievances, letter, grievance or suggestion boxes, 
and in-person. Complainants have the right to stay anonymous, especially involving sensitive issues. 

 
Additionally, reports from LGUs, NGOs, findings from Missions, and media feedback may be submitted through the 
same channels or directly to designated DepEd offices for assessment and integration into GRM improvements. 

Grievances can be submitted via the following channels: 
• Telephone hotline: 8636-1663; 8633-1942; 8634-0222; 8638-8641; 8638-8641; 8638-7530; 

8638-7529; 8638-7531; 8635-9817 operated by DepEd Central Office PAAC 
• Short Message Service (SMS) to: 
• 0919-456-0027 SMART 
• 0995-921-8461 GLOBE 
• E-mail to depedactioncenter@deped.gov.ph 
• Letter to DepEd PMO 
• In-person at a physical facility at schools, SDOs, ROs, and CO 
• Grievance or suggestion boxes located at schools, SDOs, ROs, and CO 
• Online form on the following website: www.deped.gov.ph/feedback 

Prior Project 
implementation 

DepEd 

Sorting, 
processing 

All queries, feedback and complaints received through the different grievance uptake is logged in single 
database managed by the DepEd PMO Social and Environmental Unit; categorized according to the following 
complaint types: 
● Type A – inquiries and feedback to enhance the project design, improve operations, and facilitate 
administrative/logical support to the project; and complaints that directly affect the community and school as well 
as GBV, SOGIE, SEA/SH related-cases (Type A complaints can be handled at the school level) 

Upon receipt of 
complaint or at 
least within 2 days 
of receipt 

Local grievance 
focal points 

mailto:depedactioncenter@deped.gov.ph
http://www.deped.gov.ph/feedback
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Step Description of Process Time Frame Responsibility 
 ● Type B – Major violations and/or non-compliance of E&S Standards especially those that impact on the safety 

and security of learners and the community and nonperformance of obligation of any of the parties involved to project 
processes and documents (Type B complaints should be endorsed at the SDO or RO) 
● Type C – Allegations about corruption, misuse of funds, falsification of public documents (Type C 
complaints should be endorsed at the CO) 

  

Acknowledgment 
and follow-up 

Receipt of the grievance is acknowledged to the complainant by the Grievance Committee. 
 

Feedback and follow-up can be provided through phone call or in writing. It can also be communicated 
through a stakeholders’ meeting and/or beneficiary meetings during Project activities 

Within 2 days of 
receipt 

Local grievance 
focal points 

Verification, 
investigation, 
action 

Verification: 
• Check if the complaint is project-related. If the complaint is project-related, acknowledge receipt and start 

the investigation process. If as per assessment and verification the complaint is not project-related, 
acknowledge receipt and endorse to proper agencies or concerned party. 

• Escalate outright grievances that require higher level interventions or endorse at a lower level. 
• Grievances can be assessed according to the following types: 

o Type A – inquiries, feedback and complaints that directly affect the community and school as 
well as GBV, SOGIE, SEA/SH related cases. Type A complaints shall be endorsed and handled 
at the school level). For GBV/SEA/SH cases, a trained school-based staff or barangay social 
worker shall provide assistance to the victim/survivor through proper trauma counselling and 
follow-through of referral pathways (see 6.4). 

o Type B – Major violations and/or non-compliance of E&S Standards as stipulated in the site-
specific ESMP, especially those that impact the safety and security of learners and the 
community. Type B complaints shall be endorsed and managed at the SDO or the RO level. 

o Type C – Allegations about corruption, misuse of funds, falsification of public documents. Type 
C complaints shall be endorsed and managed at the CO level. 

• Endorsement of grievances to another level should always be supported with a report of actions taken, 
and should only endorse at a higher level if the grievance committee has exerted all means possible to 
resolve the complaint at their level. 

• Refer outright grievances that are outside the local office jurisdiction 
 

Investigation and action: 

Type A: 
5-10 working 
days 

 
Type B: 
15-30 working 
days 

 
Type C: 
30-90 working 
days 

Complaint 
Committee 
composed of 
representatives 
from school, SDO, 
RO and PMO of 
DepEd 
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Step Description of Process Time Frame Responsibility 
 • Investigation of the complaint is led by Grievance Committee where the grievance was filed (i.e., school 

level or SDO level) 
• If query, feedback or complaint is assessed as project-related, the Grievance committee shall organize 

meetings and/or site inspection visits together with the relevant parties/agencies/contractors to discuss/ 
investigate the case and come up with an action plan or resolution. 

• As per DepEd existing policy which shall be adopted by the Project, grievances should be solved at the 
lowest level possible i.e., the school level. In cases where the school lacks the capacity to address the 
issue, escalation will occur to the SDO through the SGOD, to the RO through the ESSD, or to the CO 
through PMO. 

• Based on the meetings/site inspection visits, the Committee shall come up with recommendations to 
resolve the case and offer this to the aggrieved party and seek his/her consent to implement such 
mitigation measures. All meetings should be recorded, and copies of the minutes of the meetings will be 
provided to the complainant. 

  

Monitoring and 
evaluation 

Data on complaints are collected and logged in a single database. Statuses of grievances shall be updated using 
the database system to be able to monitor the resolution of filed complaints. Data collected will serve to generate 
the necessary reports included in the Project’s semi-annual reports. 

All throughout the 
Project cycle 

DepEd PMO 
Environmental 
and Social Unit 

Provision of 
feedback 

Feedback from complainants regarding their satisfaction with complaint resolution is collected through a Resolution 
Form signed by the complainant or a letter signifying that he/she is satisfied with the resolution shall be secured 
to consider the case resolved. 

 
Confirmation that the case has been resolved from anonymous complainant(s) and those who would not be able 
to personally sign the resolution form due to security reasons will be communicated through their provided contact 
information and will be asked to confirm agreement on the resolution via text message or email. 

All throughout the 
Project cycle 

DepEd PMO 
Environmental 
and Social Unit 

Training Training needs for staff/consultants in the PMO, Contractors and Supervision Consultants are the following: 
• proper handling of grievances, with specific training for GBV, SEA/SH case management 
• E&S Standards and effective implementation of mitigation measures and monitoring, and 

stakeholder engagement (facilitation, documentation etc.) 
• IP/Cultural awareness 
• Disability Awareness 
• child-protection 

Prior and during 
project 
implementation 

DepEd PMO 
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Step Description of Process Time Frame Responsibility 
 • gender and development 

• general awareness raising among staff with regards to GBV, SOGIE and SEA/SH 
  

If relevant, 
payment of 
reparations 
following 
complaint 
resolution 

If a complainant is not satisfied with the proposed grievance solution, he or she has the opportunity to appeal against 
the solution. For this purpose, the aggrieved person will be able to file an appeal directly with the DepEd PMO Project 
Director. The Project Director can either handle the case directly, or can set up a committee, with members that 
he or she deems appropriate for the respective case. The committee will then take a decision on how to handle 
the grievance and propose a solution. If the aggrieved person is still dissatisfied with the proposed solution, he or 
she can turn to the formal judiciary or can turn to community-based grievance solution mechanisms available to 
them. 

Prior and during 
project 
implementation 

DepEd PMO 

 
The GM will provide an appeal process if the complainant is not satisfied with the proposed resolution of the complaint. Once all possible means to resolve the complaint have been 
proposed and if the complainant is still not satisfied, then they should be advised of their right to legal recourse. 

 
The World Bank and the Borrower do not tolerate reprisals and retaliation against project stakeholders who share their views about Bank-financed projects. 
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6.4 GENDER-BASED VIOLENCE (GBV), SEXUAL EXPLOITATION AND ABUSE-SEXUAL HARASSMENT (SEA-
SH), AND SEXUAL ORIENTATION, GENDER IDENTITY, AND EXPRESSION (SOGIE)-RELATED COMPLAINTS 
To address project-related complaints, particularly those involving Gender-Based Violence (GBV), Sexual Exploitation 
and Abuse-Sexual Harassment (SEA-SH), and Sexual Orientation, Gender Identity, and Expression (SOGIE), these 
types of complaints are reported to the GRM committee/focal person but the grievances follow a different resolution 
process that is further detailed in the SEP. The following strategies shall be applied to ensure a survivor-centered 
approach prioritizing survivors' safety, well-being, and dignity in all procedures: 

Specialized Committees: Establish specialized grievance committees at all levels (school, division, region, central 
office) to handle GBV, SEA-SH, and SOGIE-related cases building on existing DepEd structures as per DepEd Order 
32 s of 2017 Gender Responsive Education Policy (which includes a provision to establish VAWC desk in schools); 
DepEd Order 40 s.2012 Child Protection Policy and DepEd Order 35 s.2004 Revision of the Grievance Machinery at the 
DepEd. 

Training and Sensitization: Provide specific training to grievance committees/focal persons handling GBV, SOGIE, 
SEA/SH related cases to ensure sensitivity, empathy, and trauma-informed techniques in resolving such cases. 

Privacy and Confidentiality: All grievance recipients and anyone handling the GBV, SOGIE, and SEA/SH-related 
grievances must maintain absolute confidentiality in regard to the case and in a survivor-centered manner. Maintaining 
confidentiality means not disclosing any information at any time to any party without the informed consent of the person 
concerned. There are exceptions under distinct circumstances, for example a) if the survivor is an adult who threatens 
his or her own life or who is directly threatening the safety of others, in which case referrals to lifesaving services should 
be sought; b) if the survivor is a child and there are concerns for the child’s health and safety. The survivors need to 
be informed about these exceptions. 

Informed Consent: The survivor can only give approval to the processing of a case when he or she has been fully 
informed about all relevant facts. The survivor must fully understand the consequences of actions when providing 
informed consent for a case to be taken up. Asking for consent means asking the permission of the survivor to share 
information about him/her with others (for instance, with referral services and/or PIU), and/or to undertake any action 
(for instance investigation of the case). Under no circumstances should the survivor be pressured to consent to any 
conversation, assessment, investigation or other intervention with which she does not feel comfortable. A survivor can 
also at any time decide to stop consent. If a survivor does not consent to sharing information, then only non-identifying 
information can be released or reported on. In the case of children, informed consent is normally requested from a 
parent or legal guardian and the children. 

Awareness Raising: General awareness raising among staff with regards to GBV, SOGIE and SEA/SH will be 
conducted, and all staff are expected to sign Codes of Conducts (CoCs) with reference to SEA/SH. 
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7 MONITORING AND REPORTING  
 

7.1  SUMMARY OF HOW ENGAGEMENT PLAN WILL BE MONITORED AND REPORTED UPON (INCLUDING 
INDICATORS)  
 
The implementation will be monitored using both qualitative and quantitative measures to ensure effective and responsive 
stakeholder engagement throughout the implementation. Monitoring will assess how well the DepEd meet the ESS10 
commitments , as well as how stakeholder feedback informs project design, implementation, and overall performance.  
Monitoring and reporting on implementation will include the following:  
 

• Progress Reporting on ESS10 Commitments  
 
The PMO, through its Environmental and Social (E&S) Unit, will regularly report on compliance with ESS10-related 
activities and deliverables as set out in the ESCP. This includes tracking implementation of planned stakeholder 
engagement activities, GRM, public consultations, information dissemination, and inclusion measures for 
disadvantaged and vulnerable groups. Updates will be included in the semi-annual Environmental and Social 
Monitoring Reports (ESMRs) submitted to the World Bank.  
 

• Qualitative Reporting on Stakeholder Feedback  
 
The PMO will compile and analyze cumulative qualitative feedback gathered from consultations, focus group 
discussions, and other stakeholder engagement activities. Reporting will capture and categorize issues raised by 
stakeholders as follows:  

o Issues that can be addressed through revisions to project scope or design and reflected in project 
documentation;  

o Issues that can be resolved during project implementation through operational adjustments or improved 
coordination;  

o Issues beyond the direct scope of the Project that may be referred to other government programs, 
development partners, or initiatives; and  

o Issues that cannot be addressed by the Project due to technical, jurisdictional, or cost-related constraints 
o The PMO will also summarize key stakeholder concerns, agreements reached, and actions taken. Minutes of 

stakeholder consultations, meetings, or field missions will be annexed to the ESMRs and form part of the 
project’s stakeholder engagement record.  
 

• Quantitative Reporting on Stakeholder Engagement Quantitative monitoring will be based on measurable indicators 
specified in the engagement framework. These indicators will assess the performance and effectiveness of stakeholder 
engagement, such as:  

o Number of stakeholder consultations conducted (by type, level, and gender);  
o Number and percentage of stakeholders reporting satisfaction with engagement activities;  
o Number of capacity-building activities on stakeholder engagement; and  
o Number of improvement plan modifications influenced by stakeholder feedback.  
o An illustrative set of monitoring and reporting indicators is provided in Annex 2 of this engagement plan.  

 
• Frequency and Format of Reporting Implementation will be reported semi-annually, aligning with the Project’s regular 

reporting schedule to the World Bank. Additional updates may be prepared for internal DepEd management or 
stakeholder dissemination, particularly following key engagement milestones or public consultations.  

• Use of Monitoring Results The findings from monitoring will inform continuous improvement in stakeholder 
engagement, guide project decision-making, and support adaptive management of social risks. Lessons learned will 
be shared within DepEd and with development partners to strengthen future engagement practices across the basic 
education sector.
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Annexes 
Annex 1. Summary of the Online Consultation with IP Representatives 
 

Date Title Of Activity Modality/Venue Agency/Office Of 
Participants 

Key Issues 
Discussed 

Action Points 

03-
Dec-
25 

Consultation with 
Indigenous 

Peoples 
Representatives 

and schools 
implementing the 
IPEd Program for 

PLUS-D  

Online/ MS 
Teams 

CAR 
• Palali Elementary 

School  
 
Indigenous Cultural 

Community (ICC) 
Representative: 
Ibaloi 

 

Gaps in learning 
resources  
• Lack of learning 

resources in IPEd 
learning centers 

 
• More copies of 

small books ang 
big books needed 

 
• Lack of 

dictionaries and 
grammar books 

 
• The need for 

workbooks with 
local relevance 

 
• Development of 

lesson exemplars 
aligned with the 
IKSPs and the 
new curriculum 

 
• Quality of paper 

used in printing 
learning materials 

 
Factors behind the 
gap in resources  
• Tedious process 

in validation, 
quality 
assurance, and 
acquisition of 
FPIC  

 
• Lack of time of 

school personnel 
to create 

 
1) Inventory of 

available LRs 
at the school 
level, including 
what are 
lacking 

 
2) Conduct a 

second round 
of 
consultations 
(to be done 
during the 
validation of 
cultural 
standards)  

 
3) Include LR 

concerns in 
the dialogue 
with NCIP 
National Office  

 
4) Review the 

quality 
assurance 
processes of 
learning 
resources  

 
5) Check on the 

capacity 
building needs 
of IP 
community 
partners  

Region 1 
• Sisim-Alinaay 

Elementary School 
• Nagsincaoan 

Elementary School 
 

ICC 
Representative: 
Itneg 

 
Region 2 
     Division of Quirino 
Representative 
Region III 
• Camias 

Resettlement 
Elementary School 

 
ICC Representative: 

Ayta  
CALABARZON 
• Calawis Elementary 

School 
• San Joseph 

Elementary School 
• Kaysakat National 

High School 
• Canumay 

Elementary School 
Canumay National 
High School 
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Date Title Of Activity Modality/Venue Agency/Office Of 
Participants 

Key Issues 
Discussed 

Action Points 

MIMAROPA 
• Naibuan 

Elementary School 
 
ICC Representative: 

Tagbanwa 
Calamian 

contextualized 
learning 
resources 

 
• Slow pace of 

accreditation of 
orthographies by 
KWF 

 
• Fast turnover of 

teachers in 
schools; LRs are 
not finished and 
the new ones 
who arrive do not 
know how to 
continue  

 
Measures that can 
be done so that 
learning resources 
are culturally 
appropriate  
• Involve 

elders/culture 
bearers in the 
creation of 
learning 
resources; 

 
• Encourage 

community elders 
to take part in 
culture-related 
activities in 
schools 

 
• Support for 

training of 
teachers for IPEd 
since they have a 
major role in 
developing 
learning 
resources  

 
• Learning 

Resources must 

Region 5 
• Cawayan 

Elementary School 
• Don Lazaro Madara 

Memorial 
Integrated School 

 
ICC Representative: 

Agta/Tabangnon 
Region 6 
• Roosevelt 

Elementary School  
• Nagpana 

Elementary School  
• Aglalana 

Elementary School 
 
ICC Representative: Ati 
ICC Representative: 

Akeanon Bukidnon 
 
Region 7 
• Tambis Elementary 

School 
 
ICC Representative: 

Eskaya 
 
ICC Representative: Ati 
Region 8 
 
• Dolho Elementary 

School  
• Malinao MG 

Elementary School  
 
ICC Representative: 

Sama Badjao 
Region 9 
• Binawing 

Elementary School 
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Date Title Of Activity Modality/Venue Agency/Office Of 
Participants 

Key Issues 
Discussed 

Action Points 

 
•  
ICC Representative: 

Western Subanon 

be anchored on  
cultural standards 

 
• Hire teachers 

who know the 
language and 
culture  

 
Moves to strengthen 
community 
participation  
 
• Reach out to 

more 
communities who 
may not be that 
familiar yet with 
IPEd /DO62 

  
• Include IKSPs in 

disaster 
mitigation 
lessons  

 
• Include the 

ADSDPP in the 
lessons 

 
• There should be 

trainings for 
community 
representatives 
too 

 
• Honorarium for 

involved elders/ 
culture bearers  

 
• Recognition of 

IPEd Program 
from the ICC  

 
• Strengthening 

partnership with 
other agencies 
(e.g., LGU) who 
can support the 
participation of 
community 

Region 11 
• Tagpopongan 

Elementary School  
 

ICC 
Representative: 
Tagakolu 

Region 12 
• Imamaling 

Elementary School 
• Nuangan Integrated 

School 
 

ICC 
Representative: 
Blaan 

CARAGA 
• DOP Balit IP 

School (IPA) 
 
ICC Representative: 

Banwaon 
 
ICC Representative: 

Higaonon 
NIR 
• Bula Elementary 

School  
 
ICC Representative: 

Bukindon Karulano 
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Date Title Of Activity Modality/Venue Agency/Office Of 
Participants 

Key Issues 
Discussed 

Action Points 

members in the 
project  

 
 

 

 
 
Annex 2. Monitoring and Reporting Indicators 
 

Monitoring and 
Reporting Key 
Evaluation Questions  
 

Specific Evaluation 
Questions  
 

Potential Indicators  
 

Data Collection Methods  

Stakeholder 
Engagement Impact 
on Project Design and 
Implementation How 
have engagement 
activities influenced 
project design, 
implementation, and 
outcomes?  
 

• Were stakeholders 
interested and 
supportive of the 
project? 

• Were project design or 
implementation activities 
adjusted based on 
stakeholder feedback? 

• Was essential project 
information disclosed to 
relevant parties 
throughout the project 
cycle?  

 
 

• Number of 
stakeholder 
consultations held, 
disaggregated by 
region, gender, and 
stakeholder type. 

• Number of project 
design or 
implementation 
adjustments made in 
response to 
stakeholder 
feedback.  

• Percentage of 
stakeholders 
reporting satisfaction 
with engagement 
opportunities. 

• Number of 
engagement 
sessions conducted 
focusing on 
disadvantaged or 
vulnerable groups.  

• Consultation attendance 
sheets and minutes.  

• Stakeholder feedback 
forms and evaluation 
surveys.  

• Reports from 
consultation and 
dissemination activities.  

• Review of 
social/traditional media 
coverage on project 
results.  

 

Implementation 
Effectiveness of 
Stakeholder 
Engagement Activities 
Were stakeholder 
engagement activities 
implemented as planned 
and inclusive of key 
groups?  
 

• Were activities 
implemented according 
to the plan and 
schedule? 

• Were engagement 
methods appropriate, 
inclusive, and effective 
for reaching 
disaggregated groups? 

• Percentage of planned 
activities implemented.  

• Key barriers to 
participation identified 
and addressed. 

• Number of 
improvements or 
adjustments made to 
enhance outreach, 
inclusion, and 

• Implementation 
monitoring reports.  

• Communication and 
consultation schedules.  

• Periodic FGDs and 
feedback meetings with 
participants.  

• Direct interviews or 
FGDs with vulnerable 
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• What challenges or 
barriers affected 
implementation?  

 

communication 
effectiveness 

• Level of satisfaction of 
stakeholders on 
consultation 
processes.  

 

groups or their 
representatives. 

• Reports from DepEd CO, 
ROs, and SDOs 
consolidating 
engagement outcomes.  

 
 
Annex 3. PLUS-D Component 2 Location Map 
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